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deconstruction and reconstruction of cultural meanings. If this is the case, how do
second language (L2) learners express cultural meanings of their first language (L1)
expressions that do not have semantically equivalent L2 expressions? Twenty-nine
Japanese students learning English as a second language in the US were asked to
translate Japanese cultural expressions that do not have equivalent English expressions. This study found that the students either (a) entirely eliminated the expression from the statement, (b) replaced the expression with an English expression
commonly used in a similar context, but with a different meaning, or (c) literally
translated the expression into an English expression that made little sense. The
study suggests the importance of helping L2 learners develop this bicultural capability to convey rich cultural meanings of L1-specific expressions in L2-based
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This case study of an adjunct-model English for Academic Purposes (EAP) writing course linked to a policy-analysis course describes an effective approach for
putting “specificity” into practice in EAP curriculum design. The rationale for interdisciplinary collaboration, the positive learning outcomes from the EAP writing
course, the learning transfer to the policy course, and the pedagogical implications
are described in detail. It is suggested that the EAP instructor work primarily with
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the text that vary according to the audience, context, and rhetorical situation. The
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that all schools assess the English language proficiency of newly enrolled students
who speak a language other than English at home and, annually, all English learners (ELs) already enrolled. California meets this requirement by administering the
California English Language Development Test, or CELDT. The CELDT has three
primary purposes: to identify students who are ELs, determine their English proficiency level, and assess their progress in acquiring listening, speaking, reading, and
writing skills in English through time. We examine data on the validity and reliability of the CELDT to determine if it is an appropriate tool for carrying out these
purposes. We conclude that the CELDT is likely a sufficiently valid and reliable
tool for making judgments about groups of students but not for making crucial
educational decisions about individual students.
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Claiming that poetry is essentially an oral art and thus eminently suitable as discourse for language teaching and learning, the author guides readers through stepby-step strategies in how to make the pictures of poetry visible and the sounds of
poetry audible for language-learning students. Using the poem “Ozymandias” by
Percy Bysshe Shelley, the author presents strategies that allow us to see and understand the people, the place, and the drama felt throughout the poem. She makes
clear that these strategies can be used with most poems. She chooses objects and
moments from students’ everyday experiences to demonstrate each technique, and
she explains how such ordinary objects and events can bring out the essence of
each poem. These techniques also offer opportunities for the practice of all language skills, and they promote student group and pair work for vocabulary recycling and practice of structure as they enjoy literary content.
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For many ESL students, the linguistic resources needed for explicit development of abstract ideas, a central tenet of academic writing, are difficult to control
(Schleppegrell, 2004). Using the linguistic notion of Theme and Rheme (Halliday
& Mathiessen, 2004), this piece is intended to share a way for teachers to explain
differences between these two genres (analytical and personal) and raise students’
awareness of the new expectations of academic writing. The notions of Theme and
Rheme focus instructors and students on specific language resources and at the
same time reference broader discourse features that allow teachers the flexibility
of both a micro and macro approach to writing instruction. Such an approach also
provides ESL students a toolkit with which they can evaluate their own linguistic
choices and incorporate their strengths with the personal genre of writing into a
more academic, analytic genre of writing.
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